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Here Glf St Marhn's we fO”OW l'he 9rac1uo,l'ed GPPFOGCh OJ.' assess, Plo,n, dO, review LO ensure O,H chi[dren make Progress.
Wave |
Wave | is our universal offer for all children which includes qualifﬂ firsf Eeaching that fakes inko account the needs of all learners within the classroom. Examples include:
° D‘Lﬁerenhaked work fo malch all paces and s}Hles
° Scaffclds fo suppcrk children
° Strebch tasks to fuerer challenge children
° Classrooms that are suitable for the children and accessible
Wove 2
Wave 2 inkerventions are sPecific, additional and lime-limited inferventions Provided for some children who are falling behind the age exPeclred level in o Parhcular area of leorning - oﬁen Largeled aa group of Pupils with similar needs.
Examples include:
° Classroom inkerventions
° In class LSA,
° English and Maths suppork
e Talkboost and Early Talkboost
o Litle Wandle KeeP UP
° Small group pre and posf beach
o Differenhoked resources
Wave 3
Torgeled Provislon forao small Percenlage of children who either require a high level of additional supporl/specialised provision in order to address their needs or children who have been ‘uienhfied for an infervention deslgned fo accelerate
progress additional o and diﬂ:erenk from. [1/small group fime Provision. Wave 3 examples include:
o Speech and language 'Lnkervenhons—specij:ic programme
o Wellcomm intervenkions
o External agency inkervenion
° Litle Wandle SEND programme
° Addikional Planning and individual orrongemenks for bransition
° Individual arrongemenfs for SATs
° Use of additional adulks
o Specij:ic failored OT and Phgsio suPPorl'
o Draw and lalk errapﬂ



Communicalion and Interachion

Speech, Language and Communication Needs can Present themselves in a varie}\Lj of ways, ’anluding the Produchon of sPeech, sfrugg[ing with J:inding the righl word, or not being able to join words

fogel'her ina meo,ningful way, diﬁiculhes communical‘ing Htrough speech, diﬁicuuies with suntax and ordering words inko sentences, difficulhes and delaﬂs in undersfanding or responding fo verbal cues

from oH’»ers, difficulhes with recephve language and understanding what others have so,id, difficulhes with us’mg expressive language and making wantks and needs clear. Aulism Specfrum Disorder

(ASD) is also a communication and interackion need.

Wave | Wave 2 Wave 3 Expecked Oulcomes
Word of H1e daH hme Eo,rlg Ta“( Boos} SPec'Lf'Lc Speec[n and Language Therapu Increased independence
Tiered approacn }o teaching new vocabularu Ta“( Boosf Reduchon in disfressed benaviours

Standard English spol(en and modeued I.')H Gu

Labeuing of areas/resources
Visual hme}ables
Ambiﬁous vocabularu and curriculum

Ta”(ing Parl‘ners

Weucomm Blg BUUI( Of Ideas

PI"OS rammes

Inkensive Interochon

COSST

ALDs

PECS

Objecks of Reference
Now and Next Boards
Communication books

Idenhplau

HO’PPH' confidenb children
Improved sacial relaﬁonships
Improved Englisn oubcomes
Improved reading skills

Increased independence




Cognihon and Leo,rning

Cognihon and learning can cover a range of needs. Children are idenhfied as having cognihon and leo,rning needs if H‘»eg have diﬂ:iculhes with English and Maths (which H‘»erefore impacts their abili}\Lj

fo access learning across the curriculum), or if their levels of altainment are significo,nHH below age-relo}ed expecto,l'ions. Some pupils with cognihon and leo,rning needs may have o Specific Learning

ifFicu such as dyscalculia, ayslexia or dyspraxia. er cognition and learning needs include I'loaerate Learning UVigficullies where chilaren have significant needs in I'laths an
Diggiculby (SpLD) such as dyscalculia, dyslexia or dyspraxia. Other cognikion and learning needs include Moderale Learning Diggicullies (MLD) where children have significant needs in Maths and

English that may o,ffecls their abilitg fo access wider areas of learning, Severe Learning Difficulhes (SLD) where children are like[u fo need substantial support in all areas of the curriculum and

PrOfound and Mulhple Learning Diﬁiculhes (PMLD).

Wo,ve |

Wo,ve 2

WGVC 3

Expecked Ou}comes

High clual'dﬂ first teaching delivered bH brained
and experienced teuching sbaﬁ

Clear, simple instruchions

Visual prompks and resources

Learning Walls

Litle Wandle SHnHleHc Sus}emaﬁc SHoneﬁc

Phonic Prog ramme

Lime Wandle Guided Reading

Pre and Post teach inkervenlions for
Mal?hs/Engllsh/vocabularH

Phonics Keep up programme
Addikional reading fime

Scuffolds bo suppor} learning
Additional adulks in class

Ta“(lng Tin use

Use of phusical resources
Addikional lime bo use IT resources to suppor}
leurning

Reading rulers

Phonic mals

Tailored HHlng Starts

Handwriﬁng infervention

Fine motor skill interventions
Reciprocal reading

BOOSLGFS

Pnonics SEND prog ramme

Tailored, differentiated curriculum

Addihonal aduu suppor}
Tailored English/Mul‘hs inbervenhons based

upon ex|:erno,l QdViCS

Belter attainment

Belter access of the curriculum
Increased confidence
Increased independence
Belter reading aktainment

Reduced SEMH needs as a resu“ Of lGCI( Of

confidence




Socio,l, Emotional and Mental Health Needs

Children with Socio,l, Emohonal, and Mental Emotional Health can displqg signs of this in o varietg of diﬁerent ways, some may be withdrawn and prefer bo be o,lone, whilst others may be nﬂpero,chve

and find it difficu”: to when concentrahng on tasks. For some children, their emotional needs may impact their leqrning. For exomple, H’teﬂ may not be able to fouow requesfs such as bo sit shill with arms

folded or sl:o,g quie} during lessons,,

Children with SEMH needs may have anxiel‘g, This may be reduced b5 Providing clear roulines and explqnahons of what to expecl each daH, Children with anxie}\Lj may also benefik from being Provided
with a calm space bo qo to whenever H1e3 need it. Condilions such as ADHD/ADD, PTSD or children with ACEs will come under SEMH needs.

Wo,ve |

Wo,ve 2

WGVC 3

Expecked Ou}comes

Consistent behaviour recovery approach across
schaol

Safeguarding champions

PlaH leaders for lunch time

FRESH ethos Hmrougnoul school

Environment is warm and engaging

JIGSAW PSHE programme used across whole
schaol

Trusted adulks

WorrH monskers

Emohon Coaching

Home school communication diaries
Fidgeb boHs

Movement breaks

Diﬁerenhabed instruction and work
Use of fimers

Use of visuals

Reflecl‘ion areas

Dailﬂ checks ins

Meet and 9reefs

Tailored reasonable adjustment Plans
SensorH room breaks

Draw and talk errapg

SPec'Lf'Lc SEMH programmes rom external
agencies

CAMHs referrals

Kaleidoscope Ta“(ing Tnerapies in school
Connexions inkervention

Reward charts

Use of screeners such as Vanderbillt/Boxall
PrOfile and SDQs to 'Ldeth:H areas of need

Increased confidence

Increased independence

HaPPler children

Bekter access bo curriculum
Improved sustained concenbralion

Increase in aHainmenL levels




Phgsical and Sensor5 Disabilities

Children with sensory needs may include children with heartng/visual meairmen}s. Phgsical needs cover a wide range of Phgsica[ disabilities and medical needs such as Spina Bifido,, cerebral Palsg

and cgshc fibrosis. A”hough children may not have learning needs as Po,rf of their diagnosis, adjusfmenfs need lo be made bo learning environments o ensure all children can access the curriculum and

thrive.

Wo,ve |

Wo,ve 2

WQVC 3

Expecked Outcomes

Accessible schaol

Disabled tailel access

Ramp access

Classroom laHouts that ensure all children can
see and hear teacher and resources

Kinetic Lelter Scheme including pens and
Pencils bo Promote hand 9riP

Additional fine motor inkervention
/\ddil‘ional handwrlhng lnbervenﬁon
Letter maks

/\dapbed resources

Personal Emergencg Evacualion Plans

Use of hearmg loop iJ: required

Use of adapted IT bo record work Lf required
Use of iPo,d

Wrihng sloPes

Adapled SATs

0T programmes

PhHsio Programmes

Scribe/ reader

SPecialis} modified resources

Increased aHalnment
Increased aHendance

Increased independent access




